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Fidelity Assessment Scale – Competence (FAS-C)

continued

Condition:              Facilitator Only   Facilitator and School Counselor                        School Counselor

Directions: For each item, assess the facilitator on a scale of 1 to 5 and record the rating on the line labeled “score” which is beneath the 

item number. Descriptions are provided for each item. The examples that are provided in these descriptions are meant to provide concrete 

examples of the constructs. All of the behaviors that are utilized as examples do not need to be present in order for the facilitator to get the 

corresponding score. The examples are only provided in order to illustrate the concepts, and are not meant to be exhaustive. Please do not 

leave any item blank.

The general scale below can be utilized if the descriptions provided for a given item do not seem relevant for the particular session 

being rated.

1  2  3  4  5

  Poor                           Fair                     Satisfactory                   Good                      Excellent

Tape ID                                            Rater:       Date:

I. Effective Management of Group Process

A. Student Engagement and Facilitation    

 The facilitator attends to the dynamics within the class and 
responds appropriately. The facilitator is skilled interpersonally, 
engendering a sense of genuineness and openness, connecting 
with students, and creating a strong presence within the group.

 Score

1. The facilitator’s facilitation and engagement skills were poor. 
He/she appeared unaware of group process and dynamics and 
was solely task focused. The facilitator was not able to keep 
the group on track, or did not appear to be concerned about the 
extent to which students were engaged or responsive to the 
lesson. He/she minimally engaged students (i.e., interactions 
with students were awkward/wooden, did not solicit students’ 
input and ideas were solicited only minimally). Facilitator 
demonstrated low levels of energy/enthusiasm. Students 

 rarely participated in a discussion without being called on 
directly and appeared minimally to be attending to or connected 
to the facilitator.
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3. The facilitator seemed aware of group process and dynamics but 
appeared to become overwhelmed with trying to manage both 
the process and content of the group and was not always able 
to strike an effective balance between the two. Facilitator had 
some difficulty finding ways to engage students and encourage 
participation (e.g., rephrasing or asking alternative questions 
when students were not responsive to original questions). At 
times, students only participated in a discussion when they 

 were called on directly.

5. The facilitator had excellent facilitation skills (e.g., conducted 
the group in an effortless and natural manner and appeared 
comfortable dialoguing with students) and optimally engaged 
students (e.g., checking in with students to see if they are 
following the topic). He/she was able to manage group 
process and dynamics and demonstrated behaviors that 
encouraged group cohesion and participation (e.g., promoted 
teamwork, shared personal experiences that illustrated 
ideas or helped establish rapport). The facilitator kept the 
students’ attention and was able to respectfully and effectively 
engage and manage different types of participants (overly 
talkative, inarticulate, ramblers). Students’ input and ideas 
were consistently solicited, and students also spontaneously 
participated in group discussions/activities. The facilitator 
listened to students and kept the group focused. A high level 
of warmth and connectedness appeared to have developed 
between the students and the facilitator.

B. Classroom Management

The facilitator maintains control of the group process in a way that 
limits distractions and keeps students on task. The facilitator 
appears to have created a culture that supports student learning.

 Score

1. The facilitator made no attempt to manage disruptive classroom 
behavior, and no attempt to positively reinforce adaptive 
classroom behavior (e.g., instead of addressing rowdiness, the 
facilitator repeatedly elevated his/her voice above students’). 
Negative student behaviors significantly impede the progress of 
the group. Most students spent more time off task than on task.

3. The facilitator was focused on behavior management strategies 
and attempted to implement techniques (e.g., praising students 
for appropriate interactions, ignoring negative behaviors,

 redirecting and refocusing) with moderate success (i.e., at times 
students were unresponsive or got into a power struggle with 
the facilitator). The amount of on task time appears equivalent 
to the amount of time spent off task.

5. The facilitator effectively used positive and negative 
reinforcement and other behavior management strategies 
(e.g., praising students for appropriate interactions, ignoring 
negative behaviors, involving students who tend to be 
disruptive as leaders/helpers, directing questions to students 
who are off task to reengage them in the process, using body 
language, tone of voice, etc.) to address disruptive behavior and 
enhance positive learning behaviors. Students were extremely 
responsive to facilitator’s interventions and facilitator was able 
to very quickly redirect the focus of students. Or the facilitator 
appears to have successfully created a classroom culture in 
which few behavior management techniques are needed 

 (e.g., students raised hands, did not yell out comments). 
Students spent the vast majority of their time on task with 
minimal redirection.

continued
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II. Organization, Preparedness, & Familiarity with Curriculum

A. Organization and Efficiency

The facilitator is prepared to deliver the curriculum and has all 
supporting documents or supplies organized and ready for use. 
The facilitator utilizes and/or distributes supporting materials 
in an efficient manner that does not detract from the groups 
activities.

 Score

1. No appropriate materials (e.g., handouts) were distributed to 
students. The facilitator did not have necessary supplies ready 
for the session e.g. markers, flip chart, pencils etc.

3. Only some of the appropriate handouts/supplies were distributed 
to the students, and/or the facilitator did not have the all 
materials organized and ready to be distributed/utilized at the 
appropriate times, and/or the amount of time spent distributing 
materials detracted from the session.

5. The facilitator was prepared for the session. Session materials 
and resources were readily available and organized in a way 
that facilitated session goals and objectives. Minimal group time 
was spent distributing/locating appropriate materials.

B. Preparedness and Familiarity with the Curriculum

The facilitator is familiar with the core curriculum content of the
session and demonstrates a certain level of confidence and 
comfort in its delivery.

 Score

1. The facilitator was completely unprepared for the session. He/she 
did not appear to be familiar with the session and either relied 
heavily on the session outline (i.e., read the outline to class) or 
diverged significantly from the session objectives/concepts/topic.

3. The facilitator was somewhat familiar with and prepared for the 
session. He/she often had to refer to the session outline but was 
able to effectively underscore some key points.

5. Facilitator was extremely prepared to lead the session. He/she 
appeared to be extremely familiar with the curriculum and was 
able to highlight key points and take home messages. He/she 
was comfortable and familiar enough with the curriculum to 
smoothly transition from one activity/discussion to another, to 
link students’ comments to teaching points, and/or to link key 
components of the session to students’ lives.

C. Pacing & Effective Use of Time 

Facilitator’s movement through core curriculum content is well
paced and structured in a way that students are able to follow the 
course of the session without being lost.

 Score

1. The facilitator failed to structure the session. The session 
seemed aimless, or facilitator did not complete the session due 
to his/her inability to keep things moving at an appropriate

 pace. The facilitator did not devote appropriate amounts of time 
to various parts of the lesson (e.g., spent too much/little time on 
a particular part, ran out of time).

3. Although the session had some direction, the facilitator 
nevertheless had problems with structuring the session in a way 
that was consistent with the needs of the students (e.g., too 
little structure provided; inflexible structure; so slowly paced so 
that students were bored rather than stimulated, or so rapidly 
paced that some of the students did not appear to be

 grasping key concepts; ran out of time).

5. The facilitator used time very efficiently by tactfully limiting 
peripheral and unproductive discussion and by pacing the session 
as rapidly as was appropriate for the students.  Efficient pacing 
and use of time is evidenced by the facilitator completing all 
components of the lesson — the opening, proverb, activity, 
discussion, and wrap-up. In addition, the facilitator modified the 
structure of activities appropriately (e.g., based on the needs of 
the students modified large or small group activities to provide 
students with appropriate levels of structure). Or modified the 
ways in which students participated in activities (e.g., instead of 
moving around classroom, students were directed to remain in 
their seats and participate by standing, show of hands, etc.) to be 
more time efficient.

continued
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III. Youth Orientation

A. Teaching Style

The facilitator encourages students to take an active role in their 
learning through facilitating guided discovery (i.e., critical thinking, 
collaborative discussion) and participation in group activities. The 
facilitator effectively communicates information so students 
understand the session concepts.

 Score

1. The facilitator relied too heavily on providing information rather 
than on guided discovery (i.e., Students did not need to take 
initiative for obtaining or sharing information, as the teacher 
provided the information). He/she seemed to force his/her point 
of view on the students, had a very formal, authoritarian teaching 
style, and/or did not create an environment in which students 
could disagree and explore alternative ideas and behaviors. 
Activities were very teacher-centered, and the facilitator’s style 
seemed excessively rigid, demonstrating a high level of control of 
classroom tasks. OR The facilitator had an overly laissez faire style 
with no clear structure, boundaries or guidelines provided. The 
facilitator allowed students to engage in self-discovery through 
open dialogue but provided insufficient guidance.

3. The facilitator for the most part helped students see new 
perspectives through guided discovery rather than simply 
providing information. Nevertheless, the facilitator sometimes 
struggled with providing either too much or not enough structure. 
As a result, the environment in the classroom was a little too 
chaotic and disorganized (e.g., allowing too much unfocused or 
off-topic discussion) or too over-controlled (e.g., not allowing for 
exploration of ideas, being too task-oriented) at times.

5. The facilitator was especially adept at using guided discussion 
during the session to help students draw their own conclusions. 
He/she was able to effectively communicate the content of the 
group session, and students appeared to understand the concepts. 
Teaching methods were highly student-centered, (e.g., Rather than 
the facilitator processing a group discussion on his/her own and 
providing the summary to the students, the facilitator solicited 
students’ ideas, listened, facilitated a discussion and clarified 
students’ ideas, etc.). Facilitator did not immediately provide 
students with solutions but was comfortable with ambiguity and 
the looser structure that is necessary for students to explore each 
others’ ideas and form conclusions. Nevertheless, the facilitator 
was able to maintain balance by providing sufficient structure for 
the session to be productive and focused.

B. Values Youth

The facilitator respects, values, and supports the background/culture, 
perspectives, and contributions of all students and as such creates 
a learning environment where students feel comfortable sharing their
feelings and unique experiences.

 Score

1. The facilitator did not appear to value or respect students’ 
contributions or support students, (e.g., did not thank students for 
sharing, did not acknowledge that someone had shared something 
valuable, used a negative tone or sarcastic tone, made derogatory 
comments, appeared distracted and ready to move on to the next 
point while students were sharing). The facilitator emphasized 
negative aspects of the students. When comments were made

 that were less relevant, facilitator failed to redirect the group in 
an appropriate way, but instead communicated that the students’ 
comments were wrong or embarrassed students (i.e., targeting 
the student rather than the comment).

3. The facilitator appeared to value and respect students’ contributions 
and perspectives (e.g., thanked students for sharing, indicated that 
comments were valuable through statements such as “good job,” 
“good point”). At times, however, the facilitator did not appear 
to support students (e.g., not listening attentively; not reflecting, 
clarifying or rephrasing what the student said; not allowing 
students to continue to express ideas).

5. The facilitator demonstrated respect and value of student’s 
contributions (e.g., taking sufficient time to listen to student’s 
ideas; reflecting, rephrasing, and clarifying ideas and comments; 
using students’ names; making statements that indicated that 
the comments were valuable (e.g., “Good point,” “That’s an 
important issue for us to remember,” etc.). The facilitator was 
extremely active in encouraging and praising students’ ideas 
and participation and displayed high levels of genuineness and 
interest in responding to student’s comments. Facilitator often 
praised students for their contributions and/or encouraged 
students to get involved in other ways (e.g., assisting facilitator 
with distributing handouts, writing on the board, etc.). The 
facilitator supported students, making them feel valued even if 
their comment or behavior had to be redirected. The facilitator 
also effectively handled negative peer interactions (e.g., promptly 
discouraged negativity, created classroom environment in which 
negative interactions were not tolerated).

continued
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C. Knowledgeable of Adolescent Development:

The facilitator demonstrates a strong sense of developmentally
appropriate language in engaging middle school students.

 Score

1. The facilitator’s language, vocabulary, and/or treatment of the 
students’ were not consistent with their developmental level. 
The facilitator treated students younger or older than their

 age and/or used that was either too advanced or too far below 
students’ language skills. In discussions, the facilitator used 
examples that students appeared to have difficulty relating

 to. He/she did not attempt or minimally attempted to explain 
difficult language/concepts used in the curriculum.

3. The facilitator’s language for the most part was consistent with 
students’ developmental level. He/she attempted to explain 
language used in the curriculum that was confusing but may not 
have provided sufficient clarity. At times, the facilitator appeared 
to be under- or overestimating their developmental level.

5. Facilitator used language that was easily comprehensible by the 
students and/or defined and explained advanced vocabulary and 
terminology in a manner that students were able to understand. 
The facilitator also could have solicited definitions from students

 to determine if they knew particular terms. The facilitator 
anticipated language that might be difficult for students and 
used examples to which the students could relate. The

 facilitator linked concepts and discussions to issues that 
 were related to students’ interests.

Good teachers 
know how to 
bring out the 
best in students.
Charles Kuralt
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Fidelity Assessment Scale – Competence (FAS-C) 
Scoring Summary

        Please circle the appropriate number.

I. Effective Management of Group Process

A. Student Engagement and Facilitation     1                    2                    3                    4                    5

B. Classroom Management       1                    2                    3                    4                    5

II. Organization, Preparedness, & Familiarity with Curriculum

A. Organization and Efficiency      1                    2                    3                    4                    5

B. Curriculum Preparedness and Familiarity    1                    2                    3                    4                    5

C. Pacing and Effective Use of Time     1                    2                    3                    4                    5

III. Youth Orientation

A. Teaching Style        1                    2                    3                    4                    5

B. Values Youth        1                    2                    3                    4                    5

C. Knowledge of Adolescent Development    1                    2                    3                    4                    5

               Total Score


